School: Hassiba ben-Bouali secondary school
Unit: (5) Fiction or Reality                                                            

Book:  Getting Through                                             Sequence: Read and Consider                               Level: 2nd Year L.Ph. + L.E.                                              Teacher:  Karim Bouhadiba


 In this unit my pupils will learn to…
Discovering Language
I) Grammar in Context:
-narrate;

-agree;

-disagree;

-ask for and give opinion;

II) Say it Loud and Clear:
-silent letters;

-stress in compound words;

III) Working with Words:
-adverbs;

-figures of speech (metaphors, similes);
-suffixes for forming adjectives of nationality with: “-ese”, “-ish”, “-ch”…;

-transforming nouns into adjectives;

Developing Skills
I) Listening and Speaking:
-Listen to a folktale;

-make an oral summary of a tale;

-tell a tale;

-manage through a conversation.
II) Reading and Writing:
-read and interpret a map;

-read a newspaper article;

-read a news story;

-write a news story;
-write a short story;

Putting Things Together:
Where do we go from here?

Exploring Matters Further:

PROJECT

- write an:

                *ABC of dreams.

Project Outcome:                    Writing an ABC of dreams.

Your life styles profile will be divided into three parts and will deal with three main aspects of life : clothes, food, and entertainment in Algeria and abroad. Include pictures to illustrate your theme.

Part I: Life styles in the past 

                                                (Use “used to”)

Part II: Life styles in the present time 

                                                (Use the present simple tense with link words                    

                                                 When / after / before / until / while)

Part III: futur life styles 

(Use will / may / might and their negatives in making predictions)
Discovering Language
I) Grammar in Context:

Language Outcomes: by the end of this sequence, pupils should be able to:

-narrate;

-agree;

-disagree;

-ask for and give opinion;

Think it Over: (p 99)
What do the pictures illustrate?


Key:  

Words to Say: (p 99)        

Before You Read: (p 100)
Pair work. Look at the map. Then ask and answer the questions about the following points:

Key:
Question: Where is the epicentre of the earthquake represented on the map? 
Answer: A few kilometres off the Indonesian shore.
Question: Which areas are hit by the earthquake/ tidal waves?
Answer: Many countries in the region. The students can list different areas.
Question: How many people died?
Answer: More than one hundred thousand victims. The students can give the number of casualties in each area. The information is on the map.
Question: When did the earthquake happen?
Answer: It occurred on December 26, 2004.
As you read: (p 100 - 101)
2. Read the newspaper article and check some of your answers to the exercise above:

Key: 
3. Read the text again and answer the following questions:

Key:
a- The natural phenomenon of Tsunami was little known before December 26, 2004 because the victims did not belong to many nationalities and ethnic groups. Or because it had not been given much publicity before.
b- Tsunami has become one of the most popular Japanese words because of the thousands of T.V. channels which covered the disaster for more than a month.
c- No, it wasn’t the first time that a Tsunami had hit that region. It had already hit China twenty years earlier.
d- The Tsunami of December 26, 2004 was special as its victims did not belong to one nationality or religion.
After reading: (p101) 
Grammar Desk :( p101) --------------------------Grammar reference N°12 – p203-204
Read the sentences and answer the questions:

Key:
1- had hit- had recessed
2- was known-was universal
3- the past perfect tense
4- the simple past tense
Practice: (p102) 
1. Rewrite the sentences below using the past perfect or the past simple tense for the verbs between brackets. Sometimes both are possible:


Key:
a. My husband and I wept when we (had) heard/heard the terrible news. 
b. The world had never known such a disaster before.
c. It was the first time that an earthquake of such a magnitude had hit our country.
d. People had stayed outdoors until the local authorities told them to go back into their homes. 

e. Many people had died before the paramedics arrived. 

f. Old people told us that our country had already experienced such a catastrophe. 

g. By the time the fire brigade arrive, our house had burnt out.

h. I had just switched on TV to watch the news when the flood came in.

I. The house which he had built twenty times earlier was in fire.
2. What do you call people from these countries?

Key:                    
China- the Chinese;                   France- The French;                           Wales- The Welsh; 
Japan- The Japanese;                 Ireland- The Irish;                              Spain- The Spaniards 
Burma- The Burmese;               The Netherlands- The Dutch 
Switzerland- The Swiss;            Sweden- The Swede
3. Replace the words in bold by an adjective functioning as a noun to make the sentences sound better. Make any necessary changes:


Key:
The people from Japan hadn’t suffered much from the tsunami. 
The Japanese hadn’t suffered much from the tsunami.
a. The tsunami hadn’t distinguished between the poor and the rich.
b. The injured and the sick were taken to hospital.
c. Aid agencies gave food and water to the hungry and thirsty. 
d. The homeless were sheltered in tents.
Write it Right :( p103) 
Use the guidelines below to tell a story about a disaster (an earthquake, a fire, a gas explosion, a sandstorm…) you witnessed in your lifetime:

Key:   
II) Say it Loud and Clear :( p 104)
 Language Outcomes: by the end of this sequence, pupils should be able to:

-silent letters;

-stress in compound words;

1. Listen to your teacher and underline the stressed syllable in the compound words written in bold in the folktale below:
Key:                          The rule for stress in compound words is as follows. 
If the compound word is a noun, the stress goes on the first part; e.g., 
                         greenhouse - blackbird. 
If the compound is an adjective, the stress goes on the second part; e.g., 
                        Old-fashioned - sweet-tongued 
If the compound is a verb the stress goes on the second part; e.g., 
                       understand - overlook 
However, in connected speech, compound words are subject to stress shift when a stressed syllable follows closely. 
     ( From Christiane Dalton and Barbara Seildlhoffer, Pronunciation, (Oxford University Press 2000, p.103) 
Once upon a time there was a little red-haired and blue-eyed girl who was loved by all who knew her. She was called Little Red Riding Hood. One day her mother told her to take some sweet-smelling cakes to her grandmother who was living in the woods, but not to go into by-paths. That was dangerous.

When Little Red Riding Hood reached the woods, she met a funny-looking and bad-smelling wolf . Naturally, Little Red Riding Hood did not know what a wicked animal the wolf was! She thought that it was kind-hearted. So she listened to it when it told her to pick up some bluebells and daffodils for her grandmother.

While Little Red Riding Hood was picking flowers, the wolf entered her grandmother’s house and ate her up. Then he put on her grandmother’s night gown and night cap and went into the bedroom. When Little Red Riding Hood got to her grandmother’s house, she found the door wide open. Obviously something was wrong. Even her grandmother was odd-looking.
2. Read aloud the folktale above paying attention to intonation and stress. Then discuss how compound adjectives are formed in English:


 Key:          
It has to be observed that there are some exceptions to the rules. For example, compound words are subject to stress shift when a stressed syllable follows closely. It is the case of red-haired and blue-eyed in red-haired and blue-eyed girl. Please explain the stress shift in compound words before moving on to the next activity. (Cf. Daniel Jones, Cambridge English Pronouncing Dictionary 16th Edition, p. 111)
3. Listen to your teacher and mark the intonation with an arrow (     or      ) at the end of the first six lines of the text below. Then act out the punch lines:


Key:
“Ohgrandmother,” she said, ‘what big ears you have !” 
“ The better to hear you with, my dear,” said the wolf. 

“ Grandmother, what big eyes you have!”
“The better to see you with .”
“Grandmother, what big teeth you have!”
“The better to eat you with!”
And the wolf jumped out of bed and swallowed up Little Red Riding Hood. A huntsman saved Little Red Riding Hood and her grandmother by cutting out the wolf’s stomach. They both lived happily ever after.
4. Form compound adjectives by using the words below. Underline the stressed word in each of the compound adjectives you will form:


Key:
big-eyed - left-handed

big-headed; good-mannered; left-handed; blue-eye ; dark-skinned; old-fashioned; 
hard-working; black-haired ; fast-moving
III) Working with Words: by the end of this sequence, pupils should be able to:
-adverbs;

-figures of speech (metaphors, similes);

-suffixes for forming adjectives of nationality with: “-ese”, “-ish”, “-ch”…;

-transforming nouns into adjectives;

1. Complete the sentences in a logical way using all the adverbs in bold. Check the meaning of the adverbs in a dictionary if necessary:


Key:
a. My grandfather fell off the ladder the other day when he was painting the kitchen. Fortunately, he didn’t hurt himself /unfortunately, he broke his arm. /Obviously, he didn’t know that it was dangerous for a man of his age to climb up the ladder. 

b. When Zohra first went to live in England, her English was very poor. Gradually, she started learning to speak English. Naturally, she met some problems in speaking English at first.
c. I left no stone unturned in my search for my missing keys. Eventually, I found them under the mattress. /Strangely enough, they were in my pocket. 

d. She was shouting and knocking at her neighbour’s door. Suddenly, a dog jumped out of the window and bit one of her legs. Surprisingly, no one heard her even though she was sure her neighbours were at home. 

e. As the woman came down the stairs, she slipped. Said, immediately, phoned for an ambulance. 

f. He lived up to the age of 120 years. Sadly, he did not live to see his grandchildren.
2. Complete the blanks with appropriate words to form similes:


Key:
a. He laughs like a hyena. 

b. S/he is as hungry as a wolf. 
c. She wouldn’t listen. She was like an ostrich with its head in the sand. 

d. They clung to the tree branches, as agile as monkeys.
3. Complete each sentence with a word to have appropriate metaphors:


Key:
           a. She is a rose.                                     b. The moon was a ship tossed upon a cloudy sea.
4. Poetry competition. Write a poem with similes or metaphors:


Key:
Developing Skills
I) Listening and Speaking: 

Language Outcomes: by the end of this sequence, pupils should be able to:
-Listen to a folktale;

-make an oral summary of a tale;

-tell a tale;

-manage through a conversation

1. Look at the picture of the book cover (left) and read the jacket blurb (right). Then discuss the following points:


Key:
a- The authors of the collection of stories are the Brothers Grimm.
b- The story represented on the book cover is a folktale entitled: “Four Friends”. 
c- The purpose of the jacket blurb is to give a summary of the contents of the book in order to attract readers/potential buyers.
2. Listen to your teacher reading a folktale entitled ‘Four Friends’. Each time he/she pauses, anticipate what will come next:

Key:
3. Summarise the folktale in six to seven lines using your own words. Guide yourself with these questions:

Key:                        Possible summary 
The animals decided to leave their homes because they were afraid of being killed by their masters. They went to the great city to turn musicians. On their way there, they reached a house in which robbers lived. They frightened the robbers away. The four friends took possession of the house and the food. Then, they decided to go to the city. During the day, they sang their songs of wisdom. At night, they came back home to rest. They lived together happily until their death. 
e. The moral of the folktale is that robbers never succeed in their enterprise, and honest people do even when they are old.
Your Turn :( p107)
1. Your partner his/her opinion about the films/short stories/plays you have seen/read. Use the information in the box:

Key:
You: I’m sure that scientists will invent a vaccine against tooth decay in 20 years.
Your partner: Personally, I have doubts about that. That might or might not happen.
You: I’m almost certain that we’ll travel to space some day.

Your partner: It seems to me that this won’t happen tomorrow.
You: I’m quite sure that Man will live up to 130 years.
Your partner: It’s unlikely that this might happen.
You: I have the firm conviction that children will study at home to work through the use of 
Your partner: I have no doubt about this.
2. Make a statement about a film, a play, a folktale…you have seen/read. Your partner will agree or disagree with you using the expressions in the table below:

Key:
Write it up :( p108) 
Work in groups and write a short tale following the guidelines below:

Key:                                                           
II) Reading and Writing I:

Language Outcomes: by the end of this sequence, pupils should be able to:
-read and interpret a map;

-read a newspaper article;

-read a news story;

-write a news story;

-write a short story;

1. Read the newspaper lead-in below. Then ask and answer questions using ’who’, ‘where’, ‘when’, ‘how’ and ‘why’:

Key:
1- Wh- questions using a newspaper lead-in:
Q: How many people died and how many were injured in the accident? 

A: Two people died and nine were injured.

Q: Where did the road accident happen?

A: It happened near Boudouaou.

Q: When did it happen?

A: It happened on/ last Tuesday.

Q: Why did it happen?

A: It happened because the motorist heading to Boudouaou was phoning while he was overtaking a bus.

Q: Who inquired about the accident?

A:Gendarmerie officers did.
2. Now read very quickly the rest of the article on page 110 and discuss the following points:


Key:
a- Yes, because the rest of the article develops further the information given in the lead-in, which is only a summary of the news item.
b- Yes, the picture shows a collision between a lorry and a car. We can, therefore, visualise the accident.
c-The writer reports both facts and opinions. S/he does so in order to explain the reason why the accident happened. The facts are there, we can’t change them, but the author’s opinion can be questioned on the basis of the background knowledge that the readers/students might have about the different actors and the circumstances in which the accident happened.
c- Yes, I am. The couple described is sympathetic and was not all responsible for the accident.
3. Read the newspaper headlines in column A and write a lead-in paragraph of 3 to 4 lines using the information in column B:

Key:
Write it out: (p 111) 
1. There is a wrong tense use in each of the statements in the accident report below. Identify it and correct it. An example is provided to you:


Key:
Statements by the motorists and eyewitnesses 
b-The motorist was not wearing his seatbelt when the accident happened.
c- While she was driving, the bus driver was talking to one of the passengers.
d-I was checking the wing mirror when the lorry hit me from behind.
e-While I was turning slowly into a narrow street, the pedestrian jumped in front of my car.
Statements by the traffic police officer
a-As soon as I arrived at the scene of the accident, I made the traffic move.
b-The paramedics had taken the victims to hospital before I arrived.
c- After I had questioned some witnesses, I took some photos of the damaged vehicles.
d- I hadn’t written my report until I questioned the eyewitnesses.
e-When I had finished questioning the eyewitnesses, I went to hospital to question the injured motorists.
2. Imagine you are a police officer. Write a report about an accident making the best use of the information in exercise 1 above:

Key:                                           A possible answer.
An accident happened yesterday. A pedestrian was hurt by a car. As soon as I arrived at the scene of the accident, I made the traffic move. The paramedics had taken the victim to hospital before I arrived. “While the car was turning slowly into a narrow street, the pedestrian jumped in front of the car” an eyewitness said. When I finished questioning the witnesses, I went to hospital to question the victims. ...
Where do we go from here?
Exploring Matters Further: (Given as a homework for assessment)

TEXT FOUR (p.57) AMERICAN FRIENDS


QUESTION ONE: 
What is the main idea of this passage/song? Circle the correct answer.
A. an American soldier is fighting for the Vietnam War.

B. the Mexican-American war

C. Thoreau and Mark Twain are ashamed of America.

D. A young man refuses to fight for American wars. 
                                                                                         (Key: The correct answer is D.)
QUESTION TWO: 
Circle true or false. When false, give the correct information.
A. The young man attended the college graduation.                              T.   F. 

B. He is ashamed of being American.                                                    T.   F.

C. He marched against the Vietnam War at twenty.                              T.   F.
                                                                                        (Key: Statements A. and C. are false.)
Written comprehension: 
In no more than 20 lines, say why the author does not like wars.
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Aim: to broaden the pupils’ knowledge and skills in that they provide additional 


         material related to the unit ‘s topic. 












































Aim: to make pupils 


























Aim: to 






































Aim:  to have pupils 


























Aim: to have pupils



























































Aim: to























Aim: to get pupils reinvest what they have seen in this sequence to write a short tale.























Aim: to have pupils 




















Aim: to make pupils 


























Aim: to 























Aim: to























Aim: to have pupils develop their dictionary and vocabulary skills.























Aim: to make pupils 























Aim: to make 























Aim: to make pupils 























Aim: to make the students 























Aim: to make pupils 























Aim: to make pupils 























Aim: to have pupils re-invest what they have acquired during this unit to write about their own personal experiences with catastrophes.























Aim: to have pupils 




















Aim: to have pupils 























Aim: to make the students 























Aim: to make the pupils 























Aim: to have pupils consolidate the use of the past simple and past perfect tense























Aim: to make the pupils observe, analyse and draw the rules for the use of the past perfect and the past simple


























Aim: to 























Aim: to get the pupils check their responses to the Before you read activity.























Aim: to 


























Aim: to introduce the notion of silent letters through vocabulary related to the topic.




















Aim: to introduce the pupils to the topic of the file, which is 


























